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Abstract: 

Literary criticism is a multimodal, multi-genre communication form. Postsecondary programs 

often lack clarity on why literary criticism is taught, its intended outcomes, and expected 

proficiency levels. The digital age has transformed how literary works and cultural artifacts are 

created and critiqued, necessitating a specialized understanding of new forms and technologies. 

Engaged literary criticism must adapt to these evolving practices. Instructors should develop new 

pedagogical strategies and syllabi that define effective criticism for digitally mediated literature. 

The ongoing shift in digital materials prompts further inquiries into how media and technology 

influence literary responses, affirming the relevance of electronic and digital Literary Studies in 

teaching and writing criticism. 
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1. Introduction 

The rise of digital platforms has transformed literary criticism, prompting a reevaluation of 

teaching methods. "Teaching Literary Criticism in the Digital Age" addresses the challenges posed 

by digital literary criticism and proposes improvements in pedagogy. It explores foundational 

principles for digital classrooms and various teaching strategies suited for diverse student 

populations in graduate and undergraduate courses. This work serves as a flexible toolbox 

offering adaptable models for different institutional contexts. Digital formats influence reading, 

interpreting, and writing, surpassing traditional library resources. The interaction of digital 

scripts with print materiality and multilingual adaptations enhances international and 

postcolonial studies. Additionally, digital media shapes visual and participatory narratives, with 

films often described as transmedia, merging print and digital works. This blurring of formats 

reflects the evolving digital economy, challenging the notion that it represents a complete break 

from the print tradition. Digital mediums also illuminate unique transformations in how literature 

is conveyed from page to screen, particularly in transnational contexts. Establishing reliable data 
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sources is crucial for teaching digital scholarship. Ultimately, the interplay between logistics and 

pedagogy provides insights for early-career instructors looking to integrate advanced theories into 

the digital humanities. 

2. The Digital Transformation of Literary Criticism 

The digital shift profoundly affects literary criticism through new engagement platforms and text 

analysis methods. Key transformations arise from archival resources, collaborative spaces, and 

algorithmic text analysis, influenced by institutional and cultural factors. Archival resources 

consist of extensive online repositories that reshape literary studies with documents, 

annotations, and scholarly materials linked to texts and authors. These datasets, from social 

media and hypertext productions, play a significant role in contemporary literature studies, 

facilitating analyses of text networks, gender-related language, authorship attribution, and 

collective authorship. This evolution shows the continuing importance of traditional critical 

frameworks, demanding updates in digital humanities as a theoretical priority. Collaborative 

spaces foster research teams and grants backed by sources like the Canadian Social Science and 

Humanities Research Council. Projects focused on creating datasets, digitizing resources, or 

anthologies emphasize collaboration’s value. The anonymity of these platforms enables broader 

participation and raises issues of textual attribution. This crowdsourcing strategy depends on 

innovative tools and materials, allowing team members to simultaneously engage with various 

institutional projects. (Salgaro, 2018) ital Archives and Primary Sources 

Digital archives and primary sources present significant pedagogical opportunities and 

challenges for literature instructors navigating a hybrid digital landscape. Within the past five 

years, major repositories of digital literary archives, such as the Newberry Library’s Digital 

Collections and the William Blake Archive, have reached their tenth anniversary (A Gailey, 2014). 

Such efforts allow unprecedented access to scanned versions of hypertext and printed books, 

rare editions bound externally or originally published in sheets, manuscript drafts, proof pages, 

and other primary materials no longer found in specialized collections. These archives play an 

increasingly important role in literary studies, yet their deployment in the undergraduate 

classroom remains limited. Nevertheless, digital archives offer rich opportunities for scholarship, 

analytical practice, and critical engagement with the profession. When an institution lacks access 

to specialized literature collections, linking to publicly available archival set offers an alternative 

mode of exposure. Precise consideration of available archival collections energizes the tracing of 

an author’s network, pedagogically variant from the survey of the lifetime written and nonwritten 

choices. 

2.1. Online Scholarly Communities and Peer Review 

The rise of Internet 2.0 has led to new platforms for collaboration and academic communities, 

such as Academia.edu, ResearchGate, Mendeley, and Zotero, which enhance engagement and 

material sharing, including peer review. These platforms alter peer-review dynamics by organizing 

activities around diverse content, increasing visibility. Unlike traditional review methods that 
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often limit focus to a single journal submission, campus pilots of open peer review show readiness 

to share work-in-progress, receiving feedback on a variety of topics in less formal ways. Reviews 

are accessible from various locations without software restrictions. The Open Peer Review project 

has integrated with Open Access and provided digital materials during a significant software 

update. Informal peer review methods are gaining prestige and are not easily abused, with 

practices like extraction and recontextualization gaining recognition in both fundamental 

research and secondary literature linked to conventional publishing channels. (Jean Gerdes, 

2014)  

2.2. Algorithmic Text Analysis and Metadata 

Literary criticism relies on primary sources, but the vast variety of materials and uncertain 

provenance complicate access to digital literature. Three major projects aid access: the Internet 

Archive Poets, the United States Poetry Foundation, and the Walt Whitman Archive. While these 

sites offer extensive collections, provenance issues can hinder analysis. Thankfully, improved 

interoperability among manuscript descriptions encourages sharing across disciplines, with 

initiatives like IIIF, AS-CDD, and TEI providing valuable metadata. However, metadata alone is 

not enough; manuscripts need critical, annotated descriptions for broader digital engagement, 

linking collections and scholarship. The 1990s digitization of prose and early 2000s for fiction 

initiated calls for more archive-type collections and discussions. Today, poetry is significant yet 

remains less addressed than fiction or non-fiction, leaving many questions unexplored. (A Gailey, 

2014)  

3. Pedagogical Foundations for the Digital Classroom 

The urgency for critical digital-literacy skills leaves teachers of literary criticism vulnerable. While 

core pedagogical challenges are familiar, instructors often struggle to find broadly applicable 

solutions or feel unprepared to implement them. Examining other documented pedagogical fields 

can yield effective approaches for integrating digital aspects into literary criticism, which remains 

essential for the humanities and social sciences. The digital era allows students to create satires, 

remixes, and analyses, share widely, and engage in discussions outside the classroom, but it also 

exposes them to forgery, illegitimate ads, and misleading content. Emerging literature on digital 

close reading, media interpretation, and the complexities of digital archives provides new 

pathways for digital pedagogy, free from rigid definitions. The digital landscape offers resources 

and opportunities for students to explore literature and its societal links, supported by access to 

free texts from the earliest publications to contemporary hypertexts. Scholarship on digital 

literature and computer-mediated composition further enriches this field. Analyzing online 

postings and varied publications, as well as utilizing data-analytics tools, broadens civic 

engagement globally. Course materials emphasize these opportunities for student exploration. (A 

Gailey, 2014)  

3.1. Developing Critical Digital Literacy 
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The unprecedented rise of digital networks has introduced new forms of literacy and poses 

fundamental questions regarding the role of literature in modern culture and education. 

Competing definitions of “literacy” abound in pedagogical studies, yet many disciplines within the 

Academy value the term as a description of the competencies required for the effective processing 

of textuality. In the field of English and Literary Studies, curricula across the board emphasize 

reading practices grounded in textually-specific and historically-informed methods, thereby 

developing the evaluative ability to discern trustworthy forms of information, a capacity distinct 

from the mechanical elements of reading and the critical evaluation of individual cultural 

significations. In other words, evaluating the validity of a source or the cogency of an argument 

is fundamentally different from analyzing its intended meaning, and whereas standard literacy 

involves cultivating specific skills that enable effective textual engagement, critique of such 

engagements constitutes a second-order literacy that discriminates among the complex array of 

offered perspectives (Philip Nichols & Stornaiuolo, 2019). 

3.2. Pedagogical Frameworks for Humanities Computing 

Humanities computing pedagogy can utilize three teaching models that emerged in the digital age 

before addressing assessment and the blend of criticality and creativity. Constructivist pedagogy, 

based on Piaget’s learning theory, views knowledge as self-directed construction. This strategy 

encourages students to develop their own theories and systematic applications for their projects. 

The inquiry-based model builds on this by embedding knowledge artifacts within a discipline's 

ongoing inquiry, fostering critical engagement with theories, materials, and project proposals. 

Data-centered pedagogy merges construction and inquiry, allowing students to explore various 

techniques in digital humanities and implement creative applications. Constructivism, inquiry, 

and data inform tool selection criteria, urging students to consider the disciplines' affordances. 

Diagnostic rubrics clarify attention between practices and evaluated artifacts. Prompt feedback, 

given close to production, is most beneficial for students. Reflective writing linked to portfolio 

selections enables theorizing and promotes the evolution of portfolios and collaborative blogging 

across semesters. (A Gailey, 2014)  

3.3. Assessment and Feedback in a Digital Context 

Digital tools can enhance assessment and feedback in education, but careful consideration of 

their use is essential. Virtual platforms allow for flexible assessment rubrics that clarify 

expectations and improvement pathways for students. Transparent standards support digital and 

multimodal assignments as they relate to information literacy skills. For instance, an assignment 

on Bakhtinian dialogism in Ovid’s Metamorphoses involved criteria for evaluating text-based, 

video, and multimedia submissions based on conceptual robustness and source integration. 

Timely feedback can be provided through platforms that allow for specific advisement or technical 

support. Teachers can reserve individualized feedback for later drafts. Another approach is 

grouping students to create collaborative portfolios, with individual contributions and reflective 

writing on their learning processes. This promotes broader discussions about their work and 
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diverse methods to enhance learning, supporting the Articulated Learning Theory of Assessment, 

which emphasizes self-directed evaluation and peer review to deepen learning reflections. 

Literature suggests that assessment encourages dialogue rather than merely transmitting 

information through high-stakes assessments. (Carlson, 2016)  

4. Methods and Practices for Teaching 

Literary texts come in many formats—print, film, performance, and more. Relying solely on one 

archive can lead to misunderstandings about a text's broader histories. Engaging with multiple 

forms helps students understand texts within dynamic media ecologies and assess transmedia 

claims from theorists like Bolter, Grusin, Landow, and Manovich. In Duke’s Graduate 

Introduction to Literature, students analyze theater texts, film adaptations, and visual materials 

to study the staging of Shakespeare’s Othello amid the racial tensions from 2000 to 2016. They 

critically engaged with Dawson’s argument about the digital humanities potentially traumatizing 

literature, working on projects to create ASCII editions of bpNichol’s intricate, post-human poems 

for tactile printing. 

4.1. Close Reading with Digital Tools 

To equip students with essential digital literacy skills for navigating the digital landscape, 

appropriate online platforms are selected to enhance awareness. These platforms facilitate a close 

examination of media, fostering deep engagement with both printed texts and diverse digital 

forms. The risk of students falling into the transmedial fallacy highlights the need to consider 

how medium affects meaning, defined by media salience. Analyzing a poem like Robert Frost’s 

“The Road Not Taken” through various media—from print anthologies to digital editions and 

performance videos—encourages students to develop transmedial arguments and perform cross-

analysis. (Rosewall, 2018)  

4.2. Comparative Interpretation Across Media 

Examining adaptations of literary texts across print, digital editions, film, and performances 

encourages students to consider transmission media implications, engage with transmedia 

arguments, and explore narrative dimensions. In two undergraduate classes, comparative 

assignments analyzed selected texts in multiple formats, such as a modernist poet's critique and 

a short story reimagined in a contemporary context. At the end of the course, students reflected 

on their comparative work. With the rise of electronic texts and performances, literary study must 

address a work's original medium, emphasizing the significance of transpositions. The Classroom 

Timed Reflection on Media, aligned with students' difficulties in claiming about texts, and 

Remarks on Comparative Considerations highlight students’ goals, academic interests, and 

preparation for the course, allowing for a second course-related text that doubles the secondary 

material. (Tyner, 2009)  

4.3. Multimodal and Cross-Disciplinary Assignments 

Literary criticism increasingly embraces multimodal and cross-disciplinary elements due to 

digital tools and online platforms. Assignments reflect this integration of textual analysis with 
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media studies and data visualization. For instance, students may analyze Tyler Perry’s 2007 film 

Why Did I Get Married? alongside Toure Roberts’s 2002 self-help book that inspired it. In addition 

to written analysis, students can diagram thematic developments through timelines, visuals, and 

quotations. This approach caters to programs focusing on narrative, theme, or performativity 

while encouraging clear reasoning for visual choices. Students may also evaluate complex digital 

materials—like author websites and social media—within broader analyses of works such as the 

drama Still Lives by Ainslie MacLeod. Various media productions can be examined as part of 

transmedia arguments often seen in adaptations linked by themes or motifs. Other analyses, like 

Sam Harris’s TED talk, explore perception versus conception through contrasts between his 

digital and live presentations. These assignments cultivate digital literacy and resonate with 

students' daily interactions across multiple platforms, expanding interpretations of textuality and 

fostering inventive presentations. Each task centers on substantial textual analysis, crucial for 

evaluating multimodal projects. Properly sequencing introductory projects and ongoing support 

is vital for implementing these initiatives throughout a semester. Observations show that many 

students still view texts as mere print objects, neglecting their materiality and remediations. 

These explorations meet modern demands for originality in visual and multi-sensory contexts 

while utilizing course time dedicated to studying the relations between print and digital media. 

(DeRoux, 2011)  

4.4. Ethical Considerations in Digital Scholarship 

Digital options present unique ethical dilemmas absent in traditional scholarship, such as 

plagiarism, data privacy, consent, and inclusivity. In hypertext environments, linear authorship 

fades, and existing content can be repurposed. Students can easily alter texts found through 

search engines without proper citation. To combat misattribution, strict citation norms are 

essential, particularly for unprocessed data from archives. Additionally, consent is necessary for 

data mined from closed sources. While various resources may allow non-commercial or 

educational use, it is best practice to acknowledge them. Accessibility is crucial; materials must 

be usable by all students, avoiding languages, platforms, or sites that may exclude certain users. 

Therefore, course content should resonate with a broad base of students, aligning with 

institutional objectives. (A Gailey, 2014)(PhD Hohenleitner et al., 2018)  

5. Curriculum Design and Course Structures 

Desirable course materials encompass introductory books on literary criticism (Eagleton, 2011; 

Lentricchia & McLose, 1994), surveys of critical approaches (Ryan, 2014; Waugh, 2016), and 

critical anthologies for contextually rich readings of texts (Attridge, 1992; Conolly & Traugott, 

2019). These resources aid in teaching large interdisciplinary courses attracting diverse 

populations, fostering complex intellectual engagement. Selective readings serve as a foundation 

for course-specific practicums crucial for upper-level courses for majors and graduate students. 

Introductory materials for electronic texts (e.g., Barnard, 2015; Cohen, 2012a, 2012b, 2013, 

2016; DeGuzman & Ly, 2014) guide students unfamiliar with critical engagement of multi-
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versioned texts. Theoretical works (Broadview, 2004; Hayles, 2008; Landow, 1994; M. McGann, 

2016; McGann & McGann, 2002; McGann et al., 2015) prepare students to examine the 

implications of electronic mediation in literary and cultural analyses. These works highlight 

significant developments that contextualize multi-versioned electronic texts in a post-print world 

and relate to civil society, the public sphere, and critiques of ideology. Course-specific syllabi, 

support materials, and installation instructions assist instructors preparing for upper-division 

courses in English and multidisciplinary discussions on digital media. Assignments can be 

modified for various course structures, platforms (like Moodle), and institutional contexts with 

differing access levels. (D Clark, 2019)  

6. Case Studies and Exemplary Practices 

This section documents classroom implementations at three institutions within various 

curricula: an upper-level literary theory course, an introductory course on nineteenth-century 

fiction, and a graduate seminar on the novel. These courses aim to cultivate skills in close 

reading, comparative analysis, and multimodal interpretation through diverse assignments. 

Student work samples showcase individual approaches and genres. Reflective commentary 

addresses challenges and the adaptation of digital elements in course design. The case studies 

share common themes: both novels critique their cultural contexts, with authors commenting on 

narrative and person. Each protagonist encourages a reconsideration of these topics, maintaining 

relevance to a contemporary canon focused on race, identity, and creativity. 

7. Challenges, Limitations, and Risks 

The digital environment poses new challenges that impact learning. Literary criticism in digital 

formats faces rapidly changing websites, increasing the urgency of engagement. Availability can 

shift from open access to paywalls, closing off previously accessible works. Essential links, 

images, and audiovisual content may vanish, displacing critical text elements. These risks could 

foster urgent assignments that reinforce pressures on students. Educators use these tools for 

critical scholarship, as students require instructor intervention in engaging with texts. 

Automated spam filters and antiplagiarism features can disrupt fluid prose while guiding 

responses amidst AI-generated content and found essay sources. Visual materials like GIFs and 

videos facilitate remixing but often lack sufficient citations, necessitating careful attention to 

original material differentiation. The incorporation of these media presents challenges as formal 

and aesthetic elements can exceed assignment margins. Computer logic proves difficult to align 

with literary or scholarly discourse, particularly in digital contexts. Thus, accompanying tools 

and tasks engage material while providing access without relinquishing control over literary 

arrangements. (D Clark, 2019)(A Gailey, 2014)  

8. Evaluation of Student Learning 

Assessment strategies for measuring student learning outcomes are an essential component of 

pedagogy that largely informs teaching design. Without assessment, it would be impossible to 

demonstrate that desired learning outcomes have been achieved. The principles of assessment 
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are universal, regardless of the subject matter or mode of course delivery. The process involves 

ensuring that the assessment method aligns with the specified learning outcomes, that the 

assessment is reliable and valid, and that the grades and feedback generated by the assessment 

are used to refine subsequent teaching activities (Savage, 2012) ; (A Gailey, 2014). 

Graded assignments form only one mode of assessment among several. When they are employed 

for the purpose of formal grading, rubrics are used extensively to standardise and clarify the 

marking process. Though not an exhaustive set, the following generic rubric illustrates the 

manner in which particular assessment tasks have been structured in recent courses. 

9. The Future of Teaching Literary Criticism in Digital Contexts 

Digital literacy has become a stated (if inchoate and incomplete) goal in general education and 

much institution-wide educational discourse about the role and significance of undergraduate 

education (A Gailey, 2014). Such a stated goal invites exploration of its implications for teaching 

literary criticism within classes devoted to literature instead of just in dedicated courses that, if 

literature is included at all, often exercise the term in an expanded way. It also invites 

consideration of close reading and critical interpretation, core elements of the discipline now 

regularly displaced, truncated, or omitted altogether within many literature courses (D Clark, 

2019). Instructors remain challenged to demonstrate the importance and relevance of literary 

criticism, both for those interested in literary studies and for those set on other pursuits; this 

challenge seems even more taxing and daunting in the face of the proliferation of explainer videos, 

YouTube channels, TikTok accounts, and popular press publications addressing literature and 

culture. 

10. Conclusion 

This study explores the digital transformation in the humanities and its impact on teaching 

literary criticism. It highlights significant developments such as digital archives, online scholarly 

networks, and algorithmic text analysis, proposing a teaching framework for literature that 

incorporates critical digital literacy. Effective digital pedagogy aligns with instructional goals, 

examining constructivist, inquiry-based, and data-centered approaches. Example assignments 

demonstrate how traditional criticism can adapt to new media, including using digital tools for 

close reading, comparative cross-media analysis, multimodal tasks, and ethical considerations. 

Nicely defined curriculum models come with diagnostic documentation. However, implementing 

these in classrooms presents technical, pedagogical, and ethical challenges, necessitating a 

confident and critical approach. Assessment practices, shaped by contemporary literature, are 

crucial for instructional strategies. The digital revolution has significantly altered literature's 

dissemination, production, and consumption, prompting a reevaluation of pedagogical strategies 

in literary criticism. While literature and writing instruction have quickly adapted, criticism has 

lagged behind. The latest trends, like digital archives and algorithmic analysis, provide engaging 

opportunities for teaching literary criticism. Assignments based on accessible archives empower 

students to interact with historical texts, while online platforms facilitate the analysis of avant-
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garde literature. Furthermore, using algorithmically generated knowledge graphs enriches the 

analysis of the long 19th-century canon and stimulates critical interrogation of texts and their 

contexts. Such emerging trends prompt educators to contemplate how to navigate technological 

shifts in the educational landscape. (A Gailey, 2014)(D Clark, 2019)  
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