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Abstract 

Education has always been an important societal force, particularly in geographic areas 

where economic disparities and cultural diversities are entrenched. This paper synthesises 

theoretical concepts, empirical research and practical case studies from India, Bangladesh, Japan, 

South Korea and Indonesia using a variety of mixed method approaches while being theoretically 

rigorous, empirically rich and practically relevant. 

Commenting that in fact, what is being undertaken right now in the schools of various Asian 

countries represents a novel phenomenon in transformation distinguishing them from western 

nations with their concentration on contextually embedded pedagogical practicers, joint actions and 

community participation. Asia is progressive to the nature of education, moving towards a new era 

in terms of pedagogy innovations that shape a kind of imbricated system to address needs for 

diverse learners: technology-progressive, culturally responsive and experiential learning. 

Respectively, family and community engagement is the key manner in which schools and 

educational institutions join with families’ grassroots organizations in civil society to promote 

access, relevance and accountability. 

Inclusive practices, particularly around gender equity, rural communities as well as linguistic 

minorities and learners with disabilities also demonstrate how education can act as a mechanism 

for social equity. 

Based on policy frameworks, grassroots projects, and institutional reforms, this paper highlights 

the successes as well as the sustained challenges towards educational change in Asia. It concludes 

that without alignment of such innovative pedagogy, participatory community engagement and 
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inclusive policy implementation with one another sustainable social transformation through 

education will remain a distant reality. 

Keywords: Social Transformation, Education in Asia, Pedagogical Innovation, Community 

Engagement, Inclusive Education, Educational Equity 

Introduction 

An ambition not confined to the classroom has always accompanied education. 

Throughout history, across societies, it has been seen as a vehicle for moral formation, economic 

prosperity, political participation and social transformation. This is especially true among Asia. 

With more than half of the world’s population, Asia is outstanding for its extreme and numerous 

differences in culture, language, religion, political systems and economic development. But 

underpinning this diversity is common agreement: education is the key to national development 

and social change.   

Education for social change refers to the various capacities or roles that education system may 

play in reforming of social relations, reducing inequality, assisting disadvantaged groups and 

promoting democratic and socially inclusive society (Toroitich and Biama 2012). The notion of 

education as a neutral enterprise has long been contested by scholars, who argue that it reflects 

and reproduces existing social relations to at least the same extent as challenging them (Freire, 

1970). This doubling of education is especially found in an Asian context. On the one side the 

educational growth has led to economic development and technological advancement on the other 

is seen in social differentiation in terms of class, gender, caste, ethnicity and region. 

Asia has been swept over recent decades of an education frenzy as nations seek to meet the 

challenges posed by globalization and economic development, as well as broader global initiatives 

such of Education for All (EFA) or Sustainable Development Goals (SDGs).  

Pedagogical innovation defines the application of student-cantered, culturally relevant, and 

technologically integrated pedagogies. Community engagement highlights the impact of family, 

local community and civil society on access to education and educational quality. Involvement in 

inclusive education deals with the legislation, systems or plans focused on providing equal 

educational chances for those in this group of historically marginalised individuals. Applying the 

mixed review model, this paper uses theory, policy and case studies to develop a comprehensive 

framework for an Asian model of education transformation. The argument in this paper is that 

education for social change will, particularly in the context of Asian countries be most effective 

when innovation and participation and inclusivity are intertwined not applied as separate 

categories. 

Thematic Frame: Education and Social Change 

In sociological and educational theory there has been for centuries a reflection on the 

connection between education and social change. Classical theorists such as Durkheim consider 

education primarily a vehicle through which society can develop social solidarity by transmitting 

peoples’ values and norms, which are essential for maintaining social order (Durkheim, 1956). In 

contrast, critical theorists such as Paulo Freire positioned education as a means of liberation that 
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encouraged students to scrutinise systems of oppression and be catalysts for social change 

(Freire, 1970). 

It is worth keeping in mind that education often conceptualises development and transformation 

in recent discourses. Similar to using Sen's (1999) capability approach as a model, education is 

also posited as an end for expanding individual and social capabilities whereby having an impact 

on human development. This has been especially a strong stance in Asian development thought, 

where education is intertwined with not just economic growth, but social welfare and dignity. 

Here, the process of the work used for social change in and through education indicates three 

theoretical components at a glance. First, pedagogical change problematises traditional teacher-

centred approaches and encourages active and authentic learning. Second, social participation 

is a way to make sure that education systems stay in sync with local communities and local 

specificities. Third, structural inclusion examines systematic limitations that cushion education 

from unequal access. 

Pedagogical Innovation in an Asian Context 

Pedagogical innovation strategies have resulted in some contexts, good performance in 

school learning has come under fire for the suppression of creativity, critical thinking and learner 

engagement (Zhao 2012). 

In reaction, numerous Asian nations adopt learner-cantered pedagogies which focus on being 

active in learning, problem-solving, and contextual learning. For example, Indian National 

Education Policy 2020 recommends in no uncertain terms for experiential learning, integrated 

studies and assessment of competencies to enable comprehensive development (Ministry of 

Education, 2020). The reforms are not only intended to enhance academic performance, but also 

to develop socially conscious and flexible citizens.  

Nationally, pedagogies transformed in their creeds and techniques by technology have alone had 

a highly transformative impact on the delivery and access to education in Asia. Between School 

Use of information and communication technology (ICT) in education around the world: different 

outcomes from PISA have been described as an urge for the inclusion of ICT into school through 

investment in digital infrastructure and educator training across many nations including South 

Korea and Singapore shows that schools are forced to adopt ICT due to COVID-19 pandemic, 

where access to digital technologies was required for some form of pedagogy. 

Cultural proximity is also closely related to the pedagogical innovation in Asia. Culturally 

responsive pedagogies assert that students’ linguistic, social and cultural backgrounds are a 

resource rather than a barrier. In multilingual countries like Indonesia and India, mother-tongue-

based education is also a conducive environment for promoting early learning as well as 

community engagement (UNESCO, 2016). The latter demonstrate how pedagogy can yield socially 

inclusive outcome and identity affirmation. 

But there are many hurdles to pedagogical innovation, from teachers who weren’t trained to teach 

this way to over-crowded classrooms and inertia.  

Fostering Social Change Through Community Engagement 

https://theresearchdialogue.com/


Available online at: https://theresearchdialogue.com/ 

 

 

18 | Received: 01 July 2026 | Accepted: 04 July 2026 | Published: 07 July 2026 

The Asian model of educational transformation grounded in the primordial. Education 

among most Asian cultures in families, community leaders, religious organisations and civil 

society organisations. Musaraj reflects on the concept of community from a collectivist lens rather 

than more individualistic models of ed, considering the social dimensions of schooling in Asian 

cultures. There is indeed evidence that such community engagement improved access to, as well 

as accountability to and relevance of education (Bray, 2003). 

 In these under-resourced, underserved communities, informal education-based acts often help 

fill the gap when formal schooling fails. 

Such example is the “Educate Girls” program that in India mobilizes community volunteers to 

undertake door-to-door surveys to identify girls who do not attend school; facilitate their 

enrolment as well as overall learning outcomes and social empowerment provided by entering the 

education process (Educate Girls, 2022). 

And in Bangladesh, children who might otherwise be adrift are getting an education thanks to 

initiatives like the “floating schools” run by organizations such as Shidhulai Swanirvar Sangstha. 

When models are of the community and created by it, they can overcome geographic and 

ecological imp dives to education (UNESCO, 2018), as these solidarity examples show. 

It is also an essential and positive factor of community action, democracy and social solidarity. 

Governing bodies, PTAs and LETs dispute the locus of shared decision-making and accountability 

in schools. When residents of a community are given a say over education, schools will more 

likely serve to meet local needs and values so that transformational learning can happen. 

Inclusive Education and Equity in the Asian Context 

Most of Asia, Inclusive education has emerged as a major policy objective of education 

reform propelled by constitutional provisions; international treaties and civil society 

mobilisations. At its heart, inclusive education seeks to ensure that all students – regardless of 

their gender, disability or learning difficulty, socio-economic background, language and/or ethnic 

group or which part of the world they come from – are given a good quality education. In a society 

like ours, plagued by historical stratifications and structural inequalities there is no add-on to 

inclusion; it’s hell lot of an epistemically savage testing ground for education’s potentiality in 

acting as an instrument of bringing about social transformation. 

Asian countries have made enormous strides in access to schooling. The enrolment rates at 

primary level have improved significantly since 2000s in particular as a result of global Education 

for All (EFA) movement and then of Sustainable Development Goal (UNESCO, 2020). But access 

is not equity. The persistent inequities related to learning outcomes suggest that when learners 

are physically present in schooling, many are still excluded. 

Thus, Educational Inclusion in Asia needs to be seen as a programme which is access oriented 

and quality based. It’s about addressing barriers that are obvious, like poverty and geography, 

but also less tangible yet just as deeply rooted challenges people face around language, social 

norms, disability bias and institutional prejudice. 
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Gender, Inclusion and Education of Girls 

In some educational systems in various countries of the Asia-Pacific regions, gender 

inequality is among the still persisting problems. While there is progress at the primary school 

level, enrolling girls in secondary and tertiary education levels remains a challenge—especially 

for rural/poor and disadvantaged populations. The ordering of society often underpins the shape 

of schooling systems along patriarchal lines so that girls are excluded from their education 

through early marriage, or culturally based prohibitions (Unterhalter 2017) on domestic labour 

and/or codified expectations about safety and/or mobility. 

Progress and contradiction are the best examples of India. It is not without reason that, both 

through its Constitution and flagship schemes like Beti Bachao, Beti Padhao, girls’ education 

finds a place right at the centre of national priorities. However, a large number of adolescent girls 

are dropping out for socio-economic and gender-based reasons in many states (Government of 

India, 2021). Evidence suggests that investment in education, one not strictly based on academics 

but also considering health and life skills, yields higher returns to girls’ lives. 

Grassroots solutions in particular have been vital to driving progress on gender inclusion. One 

in particular, Educate Girls in India, comes up often as the one of the shining examples of how 

to mix data-driven methods with sound community engagement.  

Continual investment in female education through both stipends and community awareness has 

resulted in more higher levels of entry at the secondary level of schooling for females than males 

in certain regions (World Bank, 2018). Such cases show that gender mainstreaming in education 

can yield social dividends beyond homes and schools that do not entail a burden of 

responsibilities, exchanging later marriage for better health and economic benefits. 

Inclusion of Learners with Disabilities 

Inclusive schooling for persons with disabilities is a significant challenge for the entire 

education system in Asia. Policy commitments have frequently not materialized in action, and 

millions of disabled children remain excluded from or encouraged to attend segregated schools 

where they are separated from their nondisabled peers. These barriers include the availability of 

facilities, trained teachers for that subject area, available assistive devices and societal 

stigmatization (WHO & World Bank, 2011). 

Several other Asian states have developed UN CRPD grounded rights-based model legislations as 

well. Inclusive education and reasonable accommodation are mandatory in schools under India’s 

Rights of Persons with Disabilities Act, 2016. Similar to Spain, Japan is gradually transitioning 

from a segregated special education system towards inclusion approaches where individual 

interventions are given in the mainstream classroom setting (OECD, 2018). 

However, implementation gaps remain substantial. Inclusive education often depends on schools’ 

will and capacity rather than on systematic support. It is well known that teachers often feel 

unprepared to educate individuals with differences, and professional development support and 

systemic training need to be continued. 
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In Indonesia, inclusive education is offered by local authorities and NGOs with flexible teaching 

techniques, peer support systems and working with the families of children with disabilities 

(UNICEF, 2019). These efforts prove allowing for inclusion is possible when we find itself 

congruent in political will, pedagogy and community engagement. 

Rural, Marginalized and Linguistic Minority Communities 

Asia’s vast geographical and linguistic diversity deepens the educational disparity in the 

region. In more rural or even out of the way areas, teaching competency and infra-structure are 

generally lacking as it also voids the learning resources. Education that emphasises the ‘language 

and culture of the dominant group’ will alienate Maori, Pacific Island and other minority language 

groups from an education system. 

Today, recognition of MTB-MLE has been accepted globally as one of the most influential 

approaches towards inclusion and social transformation. UNESCO (2016) adds that early 

childhood education in a child’s home language also supports the cognitive development of 

vocabulary and concepts associated with cultural identity. In India, Nepal and Philippines, local 

language pilot programs in early grades have shown positive effects on retention and learning 

outcomes. 

Floating schools in Bangladesh, great case of inclusive innovation for geographically challenged 

communities. From endangered boat schools to libraries Launched in 2010, the boats apart from 

teaching also facilitate formal education to those children who are otherwise unaware of as well 

deprived of environmental conditions (UNESCO 2018). These schools are seen not just as places 

for academic learning but also help enable social evolution or the ability to do a turn. 

Rehabilitation, Empowerment and Social Change: A Case Study 

Programs focused on gender only work if they also change social norms and not just 

schools. Both work in communities to reduce stigma as well as reforms at Institutional level, 

facilitate integration of disability. When language, culture and place are honoured in education, 

rural and minority inclusion thrives. 

Together these cases demonstrate that inclusion is not a technical reform but a social practice. 

But it requires ongoing conversation among policymakers, educators and communities and 

learners themselves. When inclusion is accepted as a collective social responsibility, they 

contend, education no longer focuses on individual advancement but community change. 

Governance and Policy Frameworks for Transformative Education in Asia 

Educational change in Asia is very much occurring against a strong national and 

international backdrop, with the policy ecologies, modes of governance and international 

connections all interrelated to give rise to specific constructions of education. In response to 

international actors penetrating the region, national governments have been more proactive in 

educational reform over recent decades and have committed themselves to global agendas like 

EFA and SDG 4 which emphasize equity, quality inclusiveness in education (Britzman & Pitt, 

1999; United Nations,2015). 
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Asians, debate social development policy Most Asian countries use education as a tool for social 

equality and national growth. In India, the NEP2020 considered education to be a means that 

nurtured quality, and liberty & fraternity (Ministry of Education, 2020). Likewise, South Korea's 

education reforms also balance creativity, citizenship and social cohesion desirables along with 

academic excellence (OECS, 2018). Much of these policy changes reflect a shift away from 

reductive human capital frameworks toward fuller, better socialized conceptions of education. 

Many contexts of education in Asia are on the way; decentralization becomes one of critical 

governance process. Such decentralisation is primarily aimed at improving responsiveness and 

accountability through delegation and empowerment, local governments, school management 

committees and community organisations. Research illustrates that local needs will be better 

addressed and exclusion reduced with community involvement in schooling decisions (Bray, 

2003). Yet centralization also has risks, especially given the vast disparities in local capacity and 

resources. 

Education policy in Asia has been largely informed by the extensive studies conducted by some 

international organizations including UNESCO, UNICEF and the World Bank throughout 3 

decades or more largely defining at times what we now know as education policies in Asia. 

Elements of their support directed towards developing (socially fulfilling) infrastructure, pedagogy 

and inclusion friendly initiatives are however criticised for this externally imposed change that 

fails to appreciate or value local knowledge, or foster more systemic social realignment for 

measurable gains (Tikly 2011).  

Persistent Challenges and Structural Contradictions 

Yet studies do judge debilitating structural flaws that have impeded the broad benefits 

education in Asia could deliver, however impressive its achievements seem. The great irony is 

policy intent and classroom practice. We can produce progressive policy papers to our heart’s 

content based around learner-centred pedagogy and inclusion and the school as a community 

place but that is infinitely more difficult if classrooms are overcrowded, exam driven and there 

has been no teacher training. 

At the teaching level, capacity remains one of the biggest constraints. Educators need to get ready 

for new forms of learning; these specialists identified address varying communities needs which 

educators may not have the bandwidth or institutional support to participate in (UNESCO, 2019). 

Oftentimes teacher professional development for teachers is disengaged from classroom practice 

and piecemeal across South and Southeast Asia (UNESCO, 2019). But these reforms will be at 

best cosmetic if they don’t include teachers as change agents. 

Students all across Asia look more similar than different, but class’s stranglehold on educational 

success is nearly as firm. Across town, elite urban schools are filled with digital resources and 

highly trained teachers to fine-tune every tool whether it’s online or not something that simply 

isn’t true in rural portions of our society as well as the less privileged group who are still begging 

for even elementary infrastructure. 
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But inclusion is still the crucial dimension. The educational reform on offer to date appears not 

just to have compromised quality (for access), but responsiveness of diversity except were 

demanded by workforce need. This involves tackling multiple and intersecting disadvantages 

based on gender, socio-economic status, disability, and language. Re-contextualising that legally 

holds within Asian countries, and the inequalities (and their often-overlapping natures) of those 

nations (an entire African approach wouldn’t entirely sit), requires a more nuanced response that 

is attuned to local circumstances. Solutions developed by those within communities create a 

greater sense of ownership and ultimately prove to be longer-lasting than anything imposed from 

outside. 

Overall, we walked a fine line between the world of ideas and the world of reality. There are no 

one-size-fits-all approaches to changing education. It needs to develop through ongoing 

collaboration among policymakers, educators, communities and learners themselves. 

If behind these developments, there are synergies and continuity in several fronts, Asian 

education may be on the verge of a new paradigm to become a significant leverage to create a 

more equal and inclusive future. 

Conclusion 

Education in Asia is at a decisive stage of change today. It is no longer limited to 

classrooms, textbooks or exam results. Instead, it is being increasingly recognized as a more 

comprehensive social force that influences how people think, how communities engage and how 

societies adapt to change. Countries such as India, Bangladesh, Japan and Indonesia are 

gradually moving beyond a static education system towards seeing education as part of the social 

development process. 

This change is significant, in part because Asian countries are not just copying Western 

roadmaps. Instead, they are crafting plans that spring organically from their own cultural 

contexts and social realities. Experiments like learner-cantered pedagogy, community-driven 

projects and inclusive policies are proving these systems can be tailored to local contexts while 

still catering to global requirements. 

Nevertheless, substantive change is based on some mixture of the two. When pedagogy and 

curriculum innovation, community engagement and inclusion exist in silos they are ineffective. 

When classrooms are designed with active modes of learning in mind, when communities join in 

contributing to the education process and when systems are inclusive of all learners, then 

education can step up to addressing inequality on a wider scale as a means toward social change. 

But that there are clear signs of progress across the region. But the progress that is being made 

to strengthen teacher development and inclusion, as well as to contextualise education more 

successfully within local cultures makes for encouraging reading. With major trends towards 

linking education to local context and community needs, the region is developing both a more 

flexible and rooted system. 

At the conclusion we can say that the social-shifting function of education in Asia will depend on 

how well all the pieces of the system and paradigm actually fit together. The efforts will be futile 
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if the impact is not sustainable. What is needed is a framework where policy, practice and 

participation function together. It is only when we do this that education goes beyond the 

individual and is for an inclusive and equitably distributed socially responsible society. 
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